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The Main Argument

To cross the barren pedagogic terrains in higher education institutions, a revolt i
needed in Indian classrooms. Paulo Freire is a solace and it is high time to anchor upon his
pedagogic ideas. Freire offers a trajectory that can be well used by a country like India, with
high socio economic inequality and cultural diversity, to progressive educational process
and goals. He is not much heard in India so is the use of his ideas in Indian education system,
Freire provides a base upon which a pedagogy of hope can be build up in Indian classrooms,
The first argument of this paper is that Freire’s ideas of teaching, popularly known as critical
pedagogy, is latent in the teaching of some excellent teachers, who practice it without
knowing the theoretical background it. Hence critical pedagogy is latent in Indian classrooms
through the practices of some best teachers in higher education institutions. Being a student
of teacher education my realisation of this latency in many such great teachers whom I come
across gives a ray of hope for a silent revolution in classrooms. Identification of those




S e —
reachers who knowingly ¢
insights for developing a mod

\ - Amruth G, Kumar
unknowjp | -

e el for the l‘);cittr.d.c tce critical pedagogical practice can offer
ractices. Hence the seconq argument of 15¢ of teachers who are not acquitted with such
identification of the critica] Pedagogical the paper s drawn from the assumption that
proad framework of critica pedago : ,a Practices of teachers can be used for bullding a
were the base for the researcp, qﬁi nihlgher education classroom, These two ;:rgurnc;mtz
research questions of the project it isst :)ns framed for the study. Before progressing to
(critical pedagogy” in this project. Mperative to haye clarity about what | mean by

pefining Critical Pedagogy

Critical pedagogy, as an approach to t
of Paulo Freire (1958, 1967, 20 2 manated from the writings and thoughts
educationalists of modern times. Freirene of the world’s most renowned progressive
Proposed by Frankfort schoo) of social oner Profoundly influenced by critical ‘theory
theory and other radical FHllSsc Lt sciences (Freedman 2007). Drawing from critical

uestion and challenge the Phies he proposed a teaching approach that helps students
0l All sUchisveta - orces that dominate 4 system and there by the subjects of that
systlf-:;‘; owarRd }éomms a:ie designed by few and followed by a large number of people who
Zroeminat?on and contgz{eoft(:}‘the designers. Beyond the legitimate practices that ensure the

lement the control and s er the others, a handful of beliefs and customs
fupp. e an dpmlnation of the powerful. According to Ira Shor (1992),
.Hablts i ; (ziug t eaditie Writing, and speaking which go beneath surface meaning, first
lmgrslses:.gn:‘;inoi:::a&t :\ny(;hs, official pronouncements, traditional clichés, received wisdom,
ng personal COhSéquence:r;;a::yt::t deep meaning, root causes, social context, ideology,

; : ion, event, object, process, organisation, experience
text, subject matter, policy, mass media, or discourse,” g 7 EXP.

Critical pedagogy became popular across w {
th :
works of Freire during the 1970s. e world through the translations of the

: Earlier the approach of teaching proposed by Freire was
labelled as Rfldll‘fal Pedagogy. The later debates on radical pedagggl; cgnvince(); Freire that
‘the Fel‘m r_adl‘ca' 'mak'es Fh.e apprpgch too challenging. This made him to substitute the term
radical’ with ‘critical. Imtlally critical pedagogy was used as a strategy to teach second and
first language as part of the literacy movements among the working class in Brazil. Critical
pedagogy was t}.lu_s intended towards the empowerment of working class through literacy
programmes. Critical pedagogy has grown considerably from its early targets and sprawl
across the issues of class, race, gender and any other areas where oppression and
exploitation is continued using hard and soft power.

Educational institutions and classrooms as a site of exploitation and rigid hegemonic
structures make the application of critical pedagogy in education a vitally important task.
Critical pedagogy is a democratic approach in teaching and learning to transform the
oppressive structures in society (Darder, Baltodano and Torres 2003; Freire 1973, 1974;
Shor 1987). The basic premise of critical pedagogy is that education system is a tool of the
powerful to maintain the status quo and reproduce the existing exploitive social system
(Apple 1990; Mayo 1999; McLaren 2003). The way in which the classrooms saw the seeds of
reproducing the existing unequal society is domination through consent (Allman 1988;
Forgacs 2000; Mayo 1999). Students are acquiesced to accept the domination excreted on
them manifold dimensions including the authority of teacher, official knowledge and other

eaching, e
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across various academic subjects.

Research Questions

The research question posed w :
tasks in their classroom? In answering this questl.
generate a framework for how teachers can uti
classroom.

as: How do selected teachers practise critical pedagogical
: on through case study, I hoped to be able
lise critical pedagogical practices i thel:

Conceptual Framework

In developing a conceptual framework for classroom based [;nltlmdzlo%eod)ag/«(\)gylfor the higher.
education institutions I used principles of Freire (1990), Ba l( ’ ft' PlP e c51993) and
Giroux & McLaren (1994). The thorough analysis of the principles °l 4 ll(l:a pPedagogy taciy
in the works of these scholars helped me to flush out four themes. m}:la y a list of twenty
broad themes were prepared, which were later reduced to four major themes. The‘reduction
in to four themes was done by categorising similar themes of the authors.' Thls. Process
truncated the twenty broad themes in to four themes. The four themes. thus ld.entlﬂed are:
Providing Equitable Opportunities for all students to learn 'through mtegraFmg multiple
sources of information and from their personal expferlences; Presentmg MUltiple
Perspectives of the content through their teaching; Encpuragmg student§ to exp:f.md Leaming
Beyond the classroom which have implications in their con_te?(F; and Using critical methods
in teaching. The above four themes were used as an initial framework to check its
substantiality through line-by-line inductive coding (Miles & Huberman, 1984).

Methodology in Brief

The present study focused on five teachers working in higher education institutions
whose teaching was observed for a specified period of time. A vigorous procedure was
followed to select sample for the study. Detailed explanation of the selection procedure is
given below.

Step 1: As a first step a list of teachers were prepared through academic nomination
similar to the community nomination proposed by Foster (1991). In this process [ requested
for nomination of teachers working in higher education institutions from academics whom
I met during various academic programmes. I asked them to suggest the names of
outstanding teachers working in higher education institutions. The teachers’ criteria for
outstanding teachers included high turnout in classroom, students consulting teadigl}-.
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ide the classroom, inter B e, | s e

outSlde ’ est ex res

pehaviours and scholarli pressed by students towar
rocess. The list of teac

gender, etc.

Step 2: Details of listed t
= woprk. theic oul ot areae?)??etrs were collected. The details include: institution in which
: dyemail addresses of their co]] . esearch contributions, experience, phone numbers
an Step 3UATeL COlleCting th(; ;:gues and some of their students were also collected.

o C essentij i i icati
in this list was collected, Troas Sential details, available publications of the teachers

ers. Informal interviews are for avoiding any difficulty
among the students to comment freely about their teachers. It was planned to interview at
least ten students of each teacher. But this could not be accomplished due to difficulty in
reaching out to students. The key question asked to students was about the teaching of the
teacher. The questions asked to students were listed below:

1) The equity of the teacher in the clas

sroom and outside classroom interactions with
the students;

2) Presentation and promotion of diversified ideas and interpretations of the
academic content in the classroom;

3) Encouragement given to students to be critical about the knowledge presented by
the teacher and the content in the syllabus;

4) Specificity and suitability of the teaching strategies used by the teacher in the
classroom, and;

5) Democratic behaviour of teacher inside and outside the classroom towards the
students and others in the institute were asked.

6)

These five criteria were considered as the index of
teaching’ (Lightfoot 1983). Further the present stu

framework of classroom based critical pedagogy, these improvised criterions of
Lightfoot (1983) helped the investigator to focus the work and to facilitate the

development of the framework. The key reason for the like of the students towards
that teacher also was asked.

‘high quality teaching’ or ‘good
dy’s goal is to develop an initial

Step 5: Based on these telephonic interviews with the students it was finally decided to

drop seven teachers from the list. The selection thus done was cross checked by the opinions
of the colleagues of the teachers through informal talks. These informal talks were done
telephonically. All the five teachers thus retained in the list were very impressive to
students, highly democratic in their behaviour and helped students to achieve high in their
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Findings and DISCUSSlonsl sified according to the themes derived in ;

data analysis. The m?]orthe study. The five t‘?aChersose Tt ; Study, i, Spit the
framework proposed subjects, provided Equitable b ppod the Classro Sl ugof
diferenicesiiin e '?‘L ajchiné, Expanded Learning e}!or';~ L ;Shsroom Whicp, Pl
Perspectives'throughc etexts and used Critical M.ethod's n 'Zac ing.: € Cross cage ¢ eave
[mplicons e eg:ed in ’the subsequent section w_nth evndti)ncles sited in the Classro:)nes
fjh‘i?n‘jge;,védcsﬂi g:z; The four themes identified are discussed below. Mg
u !

Equitable Opportunities ‘ ‘n
! b d on the classroom observations, it is found that the

ent study, base : s .

}l]n tl‘,e :riserious an}:i meticulous attention to equity in a dlversg cl;ssroom, Base
;ch ;zirss tﬁeynmion of equity as visible in the 'data collecte'dd cartnh e leﬁn.ed as: pr
dive}rlsity individual attention to students in and outside the classroom, py
opportunity for everyone in the clas
Promoting diversity in classroo

SeleC’(ed
d On the
omOt]'n
OmOt]'ng
sroom.

m involve respecting the knowledge dispositions of the
students and treating the cultural background of t.h? stu(;it?ntsh.as a resource for g,
classroom. It is observed that the all the teachers, participated in t > study, before Starting
their classes invariably verify the students’ knowledge about the subject that they wanteg to
teach. Shankar, a teacher who was observed as part of study, v_vantefi to check t.he Previous
knowledge among the students as a basic step for n'1tr'0f1uc1.ng his new topics in every
classroom. He checks it among all the students without limiting it to one or two students,

As Shankar checks the previous knowledge and information of students directly,
Madhavi does the same process with a bit of probing and in a challenging manner. Through
the retrospective opportunity provided to the students, Madhavi wanted to build her
teaching on the basement of previous knowledge. In that process she gave space for
students’ differential understanding as an unavoidable element. James and Prakash too have
emphasised upon starting from what is known by the students to open their scaffolding
process. Such attempts of testing previous knowledge and ensure the ‘cultural way’ of whata
student knows about a particular topic is what is discussed as “Resource Pedagogies” by
Paris (2012). Gutiérrez, Baquedano-Lopez & Tejeda (1999) reiterated the importan
exploring students culturally rooted knowledge as a resource for the teacher to b
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the language and subject background of the students
She asks students:

Is environment at all an issue jn thjs

Okay, one more thing | am asking, you have come from different subjects right.

Where have you come from? [Bangla] you? [Economics] you? [English] you?

[Geography] you? [Political science] you [Sanskrit]

In continuation to this initial en
continues in the middle of the class:

in a largely heterogeneous classroom.

classroom? Is there any further? Yes, there is.

qQuiry about the subject background of the students she

Every one of you have done your Master Degree. Already studied that we must not

q,rly our environment, we should keep it clean etc. So if Yyou know all these, what

is the need to introduce this particular paper in your B.Ed. course? Is it required?

Student: When we in future, will face our classroom situations, from that
perspective, this has been included in our B.Ed. courses.

Teacher: But you already have the kno wledge right! You have said it very well that
how it will help. :

Student: But whatever we learnt of Environment studies, with that the classroom
environment studies isn't really matching.

Teacher: Okay, you are right. Anyone else? Who wants to add something?

Student: In this professional course, we are taught ‘how to learn’ In that case,
compared to what we previously learnt, this can be more effective where
in future we go to school for teaching.

Teacher: Okay, anyone else? Yes, you want to say anything.....

Using strategies that probe the student’s impression about the logic of learning a
particular course, she makes the students to express their attitude towards learning the
subjects. The differences in attitude are important factors. In this process she has identified
some students with poor interest, and makes serious attempts to engage them with some
special questions and assignments. James on the other hand uses a different approach to
address the individual differences in the classroom. He noticed a difficulty of a student to
understand the content taught, brings in some example that best fit to the background of the
student.
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a place from where s leve
aspa penetrating tool to test ::::estt}l::i?‘nltef’ el of understanding ab((in;)t the issue discusseq io
e tOticoanps of Madhavi are tools to understand how ('ieep a studeny .
Sl T.helque'S sue at detail. She uses the same strategy. wn.th other Studeng
anhalysed ashl::afret:e(l::t;;tlztudent's understandings are constricted and inclined to 3 Particyy,
whenever

aspect of the issue.
Exploring the backgro i
factors (Breen & Jonsson, 2005) and tal

For example being

By siting an example an

4 Quest
| of understanding. She throws questionls:)ns

. ing family, cultural and socig-e .
the students including oo
unds of ring teaching methods that fit to them is 5 ,,, c

: .ve teachers. The serious limitgtxon of the issue of handlin
e fosenmes s that there are no readymade strategies or that. Instead, indviqy
difference is an art which has to be designed m.contexts : atth:?;;ited r;umb fi

It is not very easy to limit the individual differences ltO e e';ho l.SSu.eﬁ like
subject background, local example, attitl.Jde.s 'and lgve ]0 (;m 2 g fe lnd}Vldm]
differences are specificity of contexts and m@mdua}s involve dln : e processdo }:eachmg and
learning. The skill of the teachers particnpated in the study has proved that they are
competent to handle the differences in its varied forms apd structures.

Another means of equitable opportunity observed is the willingness of the teachers to
provide opportunity for everyone a chance to pe.:rform in a way they peefi. lfroviding
opportunity for every student in the classroom is a harq task in the Institutionalised
education system. The main constraints for teaghers in this regard.are the Pr_essure for
syllabus coverage, time frame and the suitability of the educational activity to the
examination system. In spite of all these constraints it was observed that these teachers
consider providing opportunity for the students as an inevitable part of their teaching,
Subhadra, after throwing a question to the students, looks at each and every students to
check whether they want to say something about the question. She promoted the comments
of the students by continuously prompting them and makes sure that no one is denied a
chance to speak in the classroom.

A similar style is followed by Madhavi in her teaching approach in the classroom. She
continuously prompt students by keenly observing them whether any student wanted to add
anything to the discussion in the classroom.

What is seen in Madhavi's approach is that she is not only providing opport
those who wanted an opportunity to express opinion, instead a deliberate atte
to suspend the various obstructing factors that hinder the students inter
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sent study.

The findings of the study has
: : show ¢ ; : :
students in and outside the classrog gt Promoting diversity, individual attention to

classroom are the key to equitable ™ and promoting opportunity for everyone in the
the study accepted the cultyra] Cap?gll’ortunity in the classroom. Teachers participated in
These teachers not only proyi of the students through affirmations (Gay, 2000).

rtunity for the students at the same time promoted

PPortunity for all the students to engage is
I'S participated in the study. They provide
a wide range of resources (Tezcan 1997;
discussions, debates and other forms of

pPedagogy.

presenting Multiple Perspectives through Teaching

The content available in the syllabus is not a
they are emanated from perspectives of the

As Street (1995) argued, there is not one literacy, but multiple literacies, and this is true with
presentation of content by the teachers. Every individual teacher will have their own
perspectives about the content that they teach. The perspectives of teachers have great role
in crafting the design of education (de Corte, 1990, 2003; Merrill, 2002; van Merriénboer &
Paas, 2003; Vermunt, 2003). While dealing with the syllabus and curriculum, teachers will
have to struggle for presenting content/text neutrally, as every content is political in its
nature. The teachers involved in the present study overcome this puzzle by presenting
multiple perspectives about the content and at the same time promoting diverse
perspectives from the students. The teachers participated in the study did not stick on to any
one meaning or definition of a concept, instead they presented multiple perspectives and
motivated students to develop their own perspectives about the content. While teaching

about a content in his syllabus Shankar give this example which exposed multiple contexts of
a same issue to the students:

neutral assemblage of knowledge. Instead
people who belong to manifold contexts.
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comfortable with each other we it in whatever shap : what [ 4y,

saying is a difference only in culture. e
n :
are the cultural way of greeting in ia and in some P

nt multiple ways of greeting and to convince the Studenys
about the importance and value of one’s own. A Si.mllar-sgpgooafcgiflfifednotp\:/erqt by _suhhadra
while she leads a discussion on gender as reflected in wrl Itfd i Iiteraturl €IS in Bang),
language. She critically presents the way gender is presen e and pojng i

out to students. . ;
Through this the teacher is trying to rais

~

Teacher: for example,

The teacher is trying to comp
countries. The attempt is to prese

e the level of understanding of the Students

from the level fixed by the syllabus through multiplt{ PerSPectlve:. It was observed tha¢ the
students become very much enthused by such mUItlple PETSPECUVES presentgd to them i,
the classroom. Mr Prakash also brings in alternatl.ve perspectives about teaChlng to a groy

of students. He presents two perspectives of teaching to the students and prompting them to

discuss about it in the classroom.
Teacher: So, teaching can be defined from two perspectives. OI?B perspective jd
ves knowledge transferring, transforming

from the teacher’s point of view. It in vol ansl
f defining teaching is from the learner’s

thing you are the main. Another way o ; i '
point of view. This mainly in volves development of certain skills. Making them

better human beings. 50, outcome-based education in larger perspective what they

try to define to define teaching is learners point of view: THACHICagS Cach lnkgis
thing. Whatever things a teacher does in

facilitating learning that comprise every '
ing that is called teaching. So teacher has to

the class it will helps facilitating learning
be careful about word and action that he/she does a class room, we have to be

always vigil to check our self whether it Is facilitating learning. When we say
facilitating learning there must be an intended learning. Something must be
Jearned in a topic in a class, in a unitin a syllabus. There is something to be learned

and teacher must be aware of that what is to be learned.

By presenting more than one, these teachers emphasised the importance of going
beyond the content presented in the syllabus. There is a very serious attempt from the part
of these teachers to plan such multiple contents and integrate it in to their teaching. These
teachers find it as a valuable method and they consistently used it in their teaching. The
students in the classroom also enjoyed being exposed to multiple perspectives about the
content taught to them. This goes well with the critical pedagogy and the basic targ
developing cortical consciousness among the students. According to Jones’ (2006)
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it multiple vpiccs, It also enable e Perspective ful critical literacy learning in their
?'quc through a different stany o them ¢, Seeis makes students critically conscious
isé : things get changed while seeing an
gxPa"ding Learning beyond t

All the teachers Participated i, th
¢ study bejop,
gs to

jcular requirements are : NP
Cur[nlirements assigned to thenf[i:.c'ﬁ_ed and a|l the ﬁVEUbllC institutions. The syllabus and
: the official knowledge (A ]lthln the time frapme Th ¥ bound?d to complete the
" wledge thus issued is the lp‘? € 1993 * 1€ content available in the syllabus
knOWI= hronghitie: €gitimate know] thenticated by the institution. The
Sl e ' teaching, The teachers 1at all the five teachers are supposed to

he Clag
sr i
90m which haye Implications in Their

at is au

classroom.

rial ; ;
by the syllabus. Instead she brings in an anfcﬁzat ;rehnot given in the syllabus or mandated
. Which she deems j be i
students to read and understang jt. RO et s it to be important for the
: : ching the i : 3
-culates an article g the interaction be
Shzilcwllilar strategy is fol?(::\?endg ;he o entsand réquested them to g:)/ iﬁ:olzlogl}llniﬁ:ggv(;?:eej
:ewspaper every day the contengtr:t f}:l:h;dra. e “onveys students that if one can read
Advocating the newspaper and Al Y have to learn in the class can be well covered.

nd also the guidebooks and oth ria.ls other than the books suggested by the syllabus
a €r reading materials prevalent as per convention, the

teacher take learning beyond the classroom ink it wi i
Ciassroom: MF BraR B i e = and link it with a broader world outside the

a sli i :
teaching and pedagogy with a group of stu 'ghtly different way. When he discuss about

dents, he expands th ' . ing’
z : e ) e notio
agroup discussion and define it in 3 contextually relev:nt manner B e

Teacher: So teaching can be defined f;
’ 5 rom tw 0 ers, ] 2 . P
from the teacher’s point of view. perspectives. One perspective is

they try t? define to define'teaching is learners point of view. That means teaching
is facilitating learning th

in that comprise everything. Whatever things a teacher does in
the class if it helps facilitating learning that is called teaching.

Such a definition of teaching has emerged from the classroom in a group discussion.
The definition of teaching as available in the reference book and syllabus would be different
from the idea emerged from the classroom. Through this process, students get an

opportunity to explore the content and its relation with their lived realities and develop an
understanding of their own.
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3 from the narrow.walls of C'a§3r00ms, Soei;(,&al
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strategy of helping students lto S Ltilise the experiences of the st i as
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world situations are

‘ hing and learning b (Berng
001). Paving the contextual background in teaching 4 ing by €Xpang
Erickson 2 . Pav : =
learning beyond classroom can motivate

any students more effectively than conven
classroom pedagogies (Baker eta

i 2010).
/2009; Perin & Hare
initiatives : standards and fra
There have been serious research initiatives to develop Meworks o
the integration of context with teacl

hing learning process and to identify ijtg benef;
(Grubb & Kraskouskas, 1992; Grubb, 1995; Grubb & Badway, 1999). The contextyg);
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Critical Methods in Teaching

by the teachers involved in the study are f.ocussed On promoting
critig‘al}ethmiﬁihiﬁgsal;;zig {hem. They presented multiple perspectives, asked. questions,
promoted discussions on it, analysed meanings and promot.ed argument on various issues,
These five teachers identified that conventional methods like lgctures are insufficient for
promoting critical thinking among the teachers (Zeme.lman, Damels,.& ?‘lyde, 20_05)-' It was -
noticed that the methods used by these teachers. include questl.om'ng,.motlvatlon for
critically approaching the knowledge, dialogue and its focus on SOCl?l justice and rela.m'ng
knowledge to one’s own context and many other healthy practices that are Critical
pedagogical in nature.

The questions were taken from the life experiences of the students so that they can
enthusiastically involve in responding to it. Questions gradually grow in to the content to be
taught and present opportunity for the students to think critically about certain issues.

All the classes observed, equipped their students to be active and critical towards the
knowledge presented by the teacher. These classes go against the authoritarian classrooms
(Shor, 1992) where students are passive and trained to be conformist :
members of the society. Also the classes through the discussions and ac
students ensured by the teacher combat the idea of ‘individualism’ as the
upward social mobility (Apple 1990; Bowles and Gintis 1976).
classrooms are perfect examples that resist the reprod '
society, instead it provide path for a counter heg
students to think, critique and engage in group disc
need for a change in the realm of teaching '
morality and a culture that critique
Shor 1992) systems in classroom teachi
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jagoRy With four major themes. The fo
h‘.\.-m.llmn of Mumple Perspeqw,s t

PINg a framework of classroom based critical
h“l‘ Cross case themes are Equitable Opportunities,
soom Which Have Implicationg | Ve Teaching, Expanding Learning beyond the
”»\I‘mur themes are the borders nfThe" Contexts, and Critical Methods In Teaching

(\: ts of the classroom. A wide vary Of the framework which can vary according to the
.\‘ﬂ‘;:u‘_al pedagogy. A COmprehensi:? ;:ft’-;ompﬂnent constitutes classroom-based practice
i ¢ sting o X g
‘:snh“‘ of the clas::('ooms varies across time angd s:);::se components is impossible as the
. -

> framework proposed here i . .

2 LS Te Is not ia rigid one demanding strict adherence to all the
Ust cornerstones to b d by th hers to
: edagogical stra . e used by the teacher:
anchor their’ PeCagogl tegies based on critical pedagogy. It does not mean that the

Ompulsorily mandated to label critical
el a class as critica

;“j“goglfal classroom. Depending upon the contexty

snese four pillars or use them independent|

theme or presence of a strategy which is n

pedagogy in a way that best fit to their contextual demands.
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